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FOREWORD

The two year curriculum for D.ELEd. programme developed as per the guidelines of NCFTE,
2016 has been revised and re- designed to provide the prospective teachers with highest quality
training in content, pedagogy and practice for facilitating an effective teaching-learning to take
place for the students in their classroom in particular and communities in general.

The curriculum  has been revised and revitalized for necessary teacher preparedness as per
National Education Policy 2020.While designing contents and pedagogy of the course utmost
care has been taken to include key elements highlighted in the National Curriculum Framework
for Foundational Stage and National Curriculum Framework for School Education so that
prospective teacher trainees get adequate insight while in training about the vision of
NEP,2020.1t includes contemporary time tested and recent advances in pedagogy including with
respect to foundational literacy and numeracy, multiple and multi lingual teaching and
evaluation, teaching children with special needs, using educational technology in enhancing
learning, inclusive pedagogy and evaluation. Knowledge of India and its traditions and the
development in students of 21% century skills such as problem solving, critical and creative
thinking, ethical and moral reasoning and communication and discussion abilities, etc. in
prospective teachers. The revised curriculum also envisions hiring of local persons to teach at
schools or school complexes as “specialized instructors” for the purpose of promoting local
knowledge and skills, e.g. local art, music, agriculture, business, sports, carpentry and other
vocational crafts.

The revised D.EI.LEd curriculum has also included strong practicum training from the first
semester itself in the form of in-classroom teaching demonstrations and student teaching at local
schools in order to hone their skills and obtain practical teaching experiences which is required
to produce outstanding teachers.

| am thankful to all who have provided their valuable inputs in revising the curriculum and
extended support to SCERT in this endeavor.

Date:20.07.2024 =

'/Director
SCERT; Assam




Preface

Teacher education is all about Teacher Education Institutions preparing teachers who in turn teach
pupils. To make teachers agent of change, Teacher Education Institutions need to have a curriculum
that attract talented people, allow them to rise and come up with an alternative plan which is
deliverable.

Central to the aspirations of education is an adherence to principles of inclusion and to consider
approaches to inclusion across diverse educational contexts. It draws from contexts to suggest ways of
developing more inclusive educational responses that benefit children without any discrimination. To
enable such concerns to be implemented to realise inclusive education, programme should support
high levels of professionalism and resilience across all stakeholders and role of teacher educators and
teachers become pivotal to realise this.

SCERT Assam as the State Academic Authority for Assam has undertaken various initiatives
regarding teacher education and conducted various programmes for strengthening teacher education.

The D.ELEd. curriculum has been developed in alignment to NCTE guideline of 2016.

The guideline says: The D.ELEd. programme is to be designed to integrate the study of childhood,
social context of education, subject knowledge, pedagogical knowledge, aims of education, and
communication skills. The programme shall comprise of compulsory and optional theory courses;
compulsory practicum courses,; and comprehensive school internship. The theory and practicum
courses shall be assigned a weightage in the proportion determined by the affiliating body. It shall be
in broad alignment with National Curriculum Framework for Teacher Education, while
contextualizing it for the state and region concerned. ICT, gender, yoga education and
disability/inclusive education shall form integral part of the curriculum.”

The National Education Policy (NEP) 2020 envisions a massive transformation to education system
of India. The aim is to create an education system rooted in Indian ethos that contributes to
transformation India into an equitable and vibrant knowledge society. NEP 2020 emphasises holistic
education, early childhood care, flexible assessments, skill development, integration of technology.
These transformation are designed to create a learner centric, inclusive and future-ready education
system. By introducing these change India is going to provide quality education to equip students with
necessary skills, knowledge and competency to thrive in the 21% century.

To bring such transformation to our school education, our teacher education system should also
undergoes changes and that is why our D.ELEd. curriculum has been revised as per NEP 2020.
According to NEP 2020 “teacher education is vital in creating a pool of school teachers that will
shape the next generation. Teacher preparation is an activity that requires multidisciplinary
perspectives and knowledge, formation of dispositions and values, and development of practice under
the best mentors. Teachers must be grounded in Indian values, languages, knowledge, ethos, and
traditions including tribal traditions, while also being well-versed in the latest advances in education
and pedagogy”.

Child friendly teacher is requirement of school and preparing such teachers is the responsibility of
TEls. A teacher needs to be prepared and equipped to tackle, abuse, violence, and exploitation of a
child. S/he should be able to understand children’s rights as human rights, create such awareness in
the community as well as make children feel it is worthwhile attending the class. This necessitates
incorporation of child protection in D.EIL.LEd. Curriculum so that the teacher knows and develops a
child friendly environment in school and community.

Understanding Comprehensive School Safety and Security for effective school disaster management
and school safety is another important area The purposes of this component is to enable prospective
teachers to identify common understanding and preparedness to reduce the risk of disaster in schools.
It is important to ensure that children remain safe as they access and enjoy their Right to Education.
Schools are also more than a place to learn. In the aftermath of a disaster, restoration of education



services and re-opening of schools play a very important role to restore the sense of pre-emergency
routine to the community. Hence this should be a part of the curriculum.

In India, the system of Teacher education comprises teacher education programmes meant for
preparing teachers for different stages of school education or for different curricular areas across
stages. The teacher education programme leading to the Diploma in Elementary Education (D.EI.Ed.)
aims at preparing teachers for the elementary stage of education, that is, classes I-VIII. This stage
covers children of 6-14 years for whom education became a fundamental right as per the 86th
amendment of Indian Constitution in 2002, which incorporated Article 21A in the constitution
guaranteeing right of compulsory and free education to all children of 6-14 years. In order to
implement the constitutional amendment, ‘Right of Children of 6-14 years to Free and Compulsory
Education Act (RTE Act)’ was enacted as a Central Act in 2009. The Act highlights the need and
importance of having well qualified and professionally trained teachers to facilitate realisation of the
goals of RTE. The Diploma in Elementary Education (D.EI.Ed.) programme, which is an initial
teacher preparation programme for elementary education, has the potential to realise the RTE goals if
it is conceived and designed on sound professional imperatives.

The tasks to be performed by elementary school teachers and the understandings, competencies, skills
and attitudes required to perform the expected tasks shall have to be the major bases for the designing
of curriculum. The elementary teacher is called upon to engage with children of 6-14 years in a
variety of socio-cultural contexts. The purpose of engagement is to facilitate children’s learning and
development, for which the teacher must have thorough understanding of the child and his process of
learning and development and also of problems and rights of children. Needless to say that the
teacher is expected to develop the requisite understandings through his/her own observation,
experimentation and reflection. Every child grows in a particular socio-cultural context, which
impacts his/her acquisition of knowledge skills, attitudes, etc. This makes it imperative for the
teacher to understand the social set up in which the child is placed and the demands it puts on the
child as well as on the teacher.

In addition to developing understanding of the child’s development in various contexts, the teacher is
also expected to facilitate acquisition of knowledge and skills by the students in different curricular
areas, for which he/she must have the competence to use appropriate pedagogies, which may be
subject-specific or general pedagogy relevant and appropriate for different areas of school curriculum.
For instance, the utility of ICT, Arts and Crafts, sport and toy and Community resources and folk arts
as pedagogical tools is well established for different areas of school curriculum. This implies that the
inclusion of all these pedagogical tools in the curriculum of a teacher education programme will
enhance the effectiveness and quality of teacher preparation.

The school knowledge at the elementary stage is organised in the form of subjects like Mathematics,
Science, Social Studies, Environmental Studies, etc. A teacher is required to organise activities and
experiences around the content of these subjects. But the teacher’s task is not restricted to the
teaching or transmission of the content of a few subjects. The goal of any teacher education
programme ought to be preparation of Reflective Practitioner, that is, the teachers who are capable of
reflecting on the ‘why’ and ‘how’ of the educational policies, programmes and practices. As a result
of his participation in the teacher education programme, the teacher should develop the competence to
generate new knowledge and insights about children’ development and learning on the basis of his
own engagement with them. The teacher is expected to undertake classroom research leading to new
insights and innovative approaches and practices.

A reflective teacher should have the inclination to question the current premises about different
educational matters and should develop the ability to evolve his/her own vision about various issues
of educational theory and pedagogy such as justification for the removal or inclusion of certain areas
in school curriculum or for the use of some pedagogical approaches or tools. However to develop
such abilities among prospective teacher, the teacher education institutions shall have to make
planned efforts through appropriate curricular interventions.

The present curriculum of Elementary Teacher Education Programme makes an attempt to address the
above mentioned concerns and imperatives by incorporating appropriate curricular areas, which have



been organised under four broad areas, namely, (i) Child Studies (ii) Educational and Contemporary
Studies, (iii) Curriculum and Pedagogic Studies(including Teaching Practice and school Internship)
and (iv)Other Value Added Courses for Holistic Development. The courses included in the category
of ‘Child Studies’ aim at developing understanding about the ‘child’ i.e. rights, problems, difficulties,
process of development and learning. The study of courses included in the category of Educational
and Contemporary studies shall equip the prospective teachers to understand the contemporary Indian
Society and the type of education needed to meet the emerging needs and aspirations of the Society.
This shall also prepare the teachers to work for bringing about social change through the
instrumentality of education. Recognising the importance of linkages between Early Childhood
Education and Primary Education, and suitability of the Early Childhood Education methodology for
the early years of Primary Schooling, a course on Early Childhood care and Education has been
included in the curriculum in light of NEP 2020 the Study of the course titled as ‘Towards Self
understanding and Evolving Vision’, shall equip the prospective teachers to understand themselves,
that is, their strengths and weaknesses and shall enable them to develop their viewpoint regarding
various issues and challenges of contemporary Indian education.

The present day Indian Society is a technology driven Society and is on the way of becoming a
learning society. The increasing use of Information and Communication Technologies (ICT) has
brought about a sea change in the generation and transmission of knowledge. This has empowered
the learners for self learning. The programme envisages the use of ICT as a pedagogical tool for all
areas of school curriculum at the elementary stage. NEP 2020 besides giving importance to ICT
integration for different subjects in the classroom teaching learning process, it also provide
importance to art and sports integrated pedagogy, storytelling pedagogy for the teaching various
subject like, Science, Social Studies, EVS, etc. Thus inclusion of Arts, crafts and sports in curriculum
shall not only equip the perspective teachers to appreciate our rich cultural heritage but also prepare
them to exploit as pedagogical tool for education of children in different areas of school curriculum.
Besides ICT, fine arts, music, dance, theatre and crafts have immense potential for being used as a
medium for teaching of various areas of school curriculum like Science, Mathematics, Social Studies,
Environmental Studies, etc.

As research clearly shows that children pick up language quickly between the ages of 2 and 8 and that
multilingualism has great cognitive benefits to young students. Children will be exposed to different
languages early on (but with a particular emphasis on the mother tongue), starting from the
Foundational Stage onwards. The official policy regarding teaching languages in schools envisages
the study of three languages by every child in the school. Earlier, the study of English was introduced
in upper Primary classes in most of the States but with the increasing use and importance of English,
its study now starts from Ka-Shreni (Pre-primary) itself. Every teacher in Primary Classes is required
to teach two or three languages, therefore, courses in the pedagogy of English and Regional language
have been assigned an important place in the curriculum of the Elementary Teacher Education
Programme.

NCTE -2009 emphasized that we need teachers who:

e Care for children and love to be with them, understand children within social, cultural and
political contexts, develop sensitivity to their needs and problems and treat all children equally.

e Perceive children not as passive receivers of knowledge, augment their natural propensity to
construct meaning, discourage rote learning, make learning a joyful, participatory and
meaningful activity.

e (ritically examine curriculum and textbooks, contextualize curriculum to suit local needs. « Do
not treat knowledge as a ‘given’, embedded in the curriculum and accepted without question.

e Organize learner-centered, activity-based, participatory learning experiences — play, projects,
discussion, dialogue, observation, visits and learn to reflect on their own practice.



Integrate academic learning with social and personal realities of learners, responding to
diversities in the classroom.

Promote values of peace, democratic way of life, equality, justice, liberty, fraternity, secularism
and zeal for social reconstruction.

This can only be achieved if teacher education curriculum provides appropriate and critical
opportunities for student teachers to:

Observe and engage with children, communicate with and relate to children.

Understand the self and others, one’s beliefs, assumptions, emotions and aspirations; develop the
capacity for self-analysis, self-evaluation, adaptability, flexibility, creativity and innovation.

Develop habits and the capacity for self-directed learning, have time to think, reflect, assimilate
and articulate new ideas; be self-critical and to work collaboratively in groups.

Engage with subject content, examine disciplinary knowledge and social realities, relate subject
matter with the social milieu of learners and develop critical thinking.

Develop professional skills in pedagogy, observation, documentation, analysis and interpretation,
drama, craft, story-telling and reflective inquiry.

Each of the above stated opportunities can be provided through a carefully crafted curriculum design
that draws upon theoretical and empirical knowledge as well as student teachers’ experiential
knowledge. (NCFTE-2009)

The D.EL.Ed. Programme aims to prepare teachers who are able to continuously assess and improve
their professional practice as teachers by critically reflecting on it, who can understand that teaching is
embedded in the social context of the learners and who can engage with context and subject matter
that they will be teaching. The student-teachers will also be acquainted with the modes of inquiry and
epistemological frameworks of their subjects, familiarized with how children learn so that they can
develop and use teaching strategies that are responsive to the learning needs of all their learners in
diverse and plural settings of elementary classrooms.
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S1.2 | Early Childhood Care and Education

S1.3 | Understanding Language and Early Language Development
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Second Semester 35-59
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S2.2 | Understanding Society, Education and Curriculum
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Fourth Semester 88 -124
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A. Mathematics B. Science ’ C. Social Science

S4.3 | D. English E. MIL

SI-I1 | School Internship - 1V (10+2 weeks)




Structure of D.EIL.Ed. Programme

Papers/Courses ‘ Marks allocation
Code First Semester Credit | Ext. | Int. | SIP | Total
S1.1 | Childhood, Child Protection and the Development of 4 70 20 10 100
Children
S1.2 | Early Childhood Care and Education 2 35 15 50
S1.3 | Understanding Language and Early Language Development 2 35 15 50
S1.4 | Towards Self- Understanding 2 - 40 10 50
S1.5 | Proficiency in English - | 2 35 15 50
S1.6 | Pedagogy of Mathematics - | 2 35 15 50
S1.7 | Artand Creative Education - | 2 20 20 10 50
S1.8 | Yoga Education 2 20 20 10 50
S1.9 | Work and Education 2 20 20 10 50
SI.I | School Internship - | (two weeks) Marks shown in the SIP column and time (2 weeks) will be adjusted
from whole course of Semester 1
Semester-1Total | 20 | 270 | 180 | 50 | 500
Code Second Semester Credit | Ext. | Int. Total
S2.1 | Education in Contemporary Indian Society with special 4 70 30 100
reference to Assam
S2.2 | Understanding Society, Education and Curriculum 4 70 30 100
S2.3 | Pedagogy of Environmental Studies 2 35 15 50
S2.4 | Pedagogy of MIL - | 2 35 15 50
S2.5 | Proficiency in English - |1 2 35 15 50
S2.6 | ICT Integrated Pedagogy - | 2 20 30 50
SI-11_| School Internship - 11 (4 weeks) 4 - 100 100
Semester-2 Total 20 265 | 235 500
Code Third Semester Credit | Ext. | Int. Total
S3.1 | Cognition, Learning and Socio-cultural context 4 70 30 100
S3.2 | Pedagogy of Mathematics - 1l 2 35 15 50
S3.3 | Pedagogy of MIL - 1I 2 35 15 50
S3.4 | Pedagogy of English 2 35 15 50
S3.5 | Artand Creative Education - 11 2 20 30 50
S3.6 | Children’s Physical and Emotional Health Education 2 20 30 50
S3.7 | ICT Integrated Pedagogy - Il 2 20 30 50
SI-111 | School Internship - 111 (4 weeks) 4 - 100 100
Semester-3 Total 20 235 | 265 500
Code Fourth Semester Credit | Ext. | Int. Total
S4.1 | School Culture, Process, Leadership for Transformation 4 70 30 100
and Teacher’s Professional Development
S4.2 | Diversity, Gender and Inclusive Education 2 35 15 50
Optional Pedagogy Courses of Class-6-8 level (Any one of
s4.3 | the following)
A. Mathematics B. Science C. Social Science 2 35 15 50
D. English E. MIL
SI-1V | School Internship - IV (10+2 weeks) 12 100 | 200 300
Semester-4 Total 20 240 | 260 500
*1 credit = 25 hours 80 1010 | 990 2000
Grand Total

Vi




Time distribution

Papers/Courses Expected Hours
Code First Semester Credit of Study #
S1.1 | Childhood, Child Protection and the Development of Children 4 100
S1.2 | Early Childhood Care and Education 2 50
S1.3 | Understanding Language and Early Language Development 2 50
S1.4 | Towards Self- Understanding 2 50
S1.5 | Proficiency in English - | 2 50
S1.6 | Pedagogy of Mathematics - | 2 50
S1.7 | Artand Creative Education - | 2 50
S1.8 | Yoga Education 2 50
S1.9 | Work and Education 2 50
SI-1 | School Internship | (two weeks) Adjusted from SIP
Semester - 1 Total 20 500
Code Second Semester Credit
S2.1 | Education in Contemporary Indian Society with special 4 100
reference to Assam
S2.2 | Understanding Society, Education and Curriculum 4 100
S2.3 | Pedagogy of Environmental Studies 2 50
S2.4 | Pedagogy of MIL - | 2 50
S2.5 | Proficiency in English - 11 2 50
S2.6 | ICT Integrated Pedagogy - | 2 50
SI-I1 | School Internship - 11 (4 weeks) 4 100
Semester - 2 Total 20 500
Code Third Semester Credit
S3.1 | Cognition, Learning and Socio-cultural context 4 100
S3.2 | Pedagogy of Mathematics - 11 2 50
S3.3 | Pedagogy of MIL -1l 2 50
S3.4 | Pedagogy of English 2 50
S3.5 | Artand Creative Education - I 2 50
S3.6 | Children’s Physical and Emotional Health Education 2 50
S3.7 | ICT Integrated Pedagogy - Il 2 50
SI-111_| School Internship - 111 (4 weeks) 4 100
Semester - 3 Total 20 500
Code Fourth Semester Credit
S4.1 | School Culture, Process, Leadership for Transformation and 4 100
Teacher’s Professional Development
S4.2 | Diversity, Gender and Inclusive Education 2 50
Optional Pedagogy Courses of Class-6-8 level (Any one of the
s4.3 | following) 50
A. Mathematics B. Science | C. Social Science 2
D. English E. MIL
SI-1V | School Internship-1V (10+2 weeks) 12 300
Semester - 4 Total 20 500
Grand Total 80 2000 Hours

# ‘Expected Hours of Study’ includes classroom teaching at the institution, self-study, group work,
field work, assignment making, project work, etc. by the trainee.

Vil




D.EI.Ed. Curriculum paradigm

Papers/courses Marks allocation
Code First Semester Periods/week | **Credit | Ext. | Int. | Total
S1.1 | Childhood, Child Protection and 4-5 4 70 30 100
Development of Children
S1.2 | Early Childhood Care and Education 2-3 2 35 15 50
S1.3 | Understanding Language and Early 2-3 2 35 15 50
Language Development
S1.4 | Towards Self- Understanding 2-3 2 - 50 50
S1.5 | Proficiency in English - | 2-3 2 35 15 50
S1.6 | Pedagogy of Mathematics - | 2-3 2 35 15 50
S1.7 | Artand Creative Education - | 2-3 2 20 30 50
S1.8 | Yoga Education 2-3 2 20 30 50
S1.9 | Work and Education 2-3 2 20 30 50
SlI-1 | School Internship | (two weeks) Marks shown in SIP (50)
Semester-1Total | 20 | 270 | 230 | 500
Code Second Semester Periods/week | **Credit | Ext. | Int. | Total
S2.1 | Education in Contemporary Indian Society 4-5 4 70 30 100
with special reference to Assam
S2.2 | Understanding Society, Education and 4-5 4 70 30 100
Curriculum
S2.3 | Pedagogy of Environmental Studies 2-3 2 35 15 50
S2.4 | Pedagogy of MIL - | 2-3 2 35 15 50
S2.5 | Proficiency in English - 11 2-3 2 35 15 50
S2.6 | ICT Integrated Pedagogy - | 2-3 2 35 15 50
SI-11 | School Internship - 11 (4 weeks) 4 - 100 | 100
Semester - 2 Total 20 280 | 220 500

viii




Papers/courses Marks allocation
Code Third Semester Periods/week | **Credit | Ext. | Int. | Total
S3.1 | Cognition, Learning and Socio-Cultural 4-5 4 70 30 100
context
S3.2 | Pedagogy of Mathematics - I 2-3 2 35 15 50
S3.3 | Pedagogy of MIL -1l 2-3 2 35 15 50
S3.4 | Pedagogy of English 2-3 2 35 15 50
S3.5 | Artand Creative Education - 11 2-3 2 20 30 50
S3.6 | Children’s Physical and Emotional Health 2-3 2 20 30 50
Education
S3.7 | ICT Integrated Pedagogy - 1l 2-3 2 30 20 50
SI-111 | School Internship - 111 (4 weeks) 4 - 100 | 100
Semester - 3 Total 20 245 | 255 500
Code Fourth Semester Periods/week | **Credit | Ext. | Int. | Total
S4.1 | School Culture, Process, Leadership for 4-5 4 70 30 100
Transformation and Teacher’s Professional
Development
S4.2 | Diversity, Gender and Inclusive Education 2-3 2 35 15 50
Optional Pedagogy Courses of Class 6-8 2-3 2 35 15 50
s4.3 | level (Any one of the following):
A. Mathematics B. Science
C. Social Science D. English
E. MIL
SI-1V | School Internship - IV (10+2 weeks) 12 100 | 200 | 300
Semester-4 Total 20 240 | 260 500
Grand Total | 80 | 1010 | 990 | 2000

**1 credit = 25 marks




SEMESTER-1



Year: 1% Semester: 1 Code: S1.1

GROWTH, DEVELOPMENT AND PROTECTION OF CHILDREN

Marks:70 (ext) +30 (int)=100 Credit: 4 4 — 5 periods per week

About the Paper

The elementary teachers require a deeper and overall understanding about the children and children’s
behavior, especially of their target children. This paper of the D. El Ed course being an introductory
one towards that end, tries to focus on the issues related to the child development that will equip the
elementary student-teachers to understand different perspectives and issues related to the psycho-
social strata of children’s growth and development, child protection as well as socio-cultural issues
related to it. Stressing the above, the aim of the paper is to build sensitivity among the student-
teachers towards children’s developmental needs and capabilities in context to their socio-cultural
environment.

Mode of Transaction

The paper can be transacted through class room discussion, group activity, seminar presentation, field
studies, workshops, close reading of text materials, reflective journals, reference books etc.

Objectives

e To review general conception about child and childhood

o To develop an understanding of different aspects of children’s physical, mental, social and
emotional development.

e To develop an understanding about the developmental processes of children with diverse
abilities in social and cultural context.

e To provide hands-on experience to interact with children and training methods to understand
aspects of development of children.

e To develop an understanding about child rights and protection.

Unit-wise Content

Unit 1: Perspectives in Child Development 15
1.1. Growth and development — its concept and principles
1.2.Stages of development, its characteristics and developmental milestones.
1.3.Factors influencing development
1.4.Tools for gathering data about development of children

1.4.1.Naturalistic observation
1.4.2 Interviews

1.4.3 Case studies

1.4.4 Anecdotal records

1.4.5 Reflective journals
1.4.6 Clinical methods

Unit 2: Physical-Motor development 10
2.1 Growth and Maturation

2.2 Motor Development: Gross and Fine motor Development

2.3 Role of parents and teachers in providing opportunities for physical-motor
development.



Unit 3: Cognitive Development 10

3.1 Meaning and Concept of Cognitive Development
3.2 Stages of cognitive development with reference to Jean Piaget
3.3. Factors influencing cognitive development in children

Unit 4: Social, Emotional and Language development 15

4.1 Social development
4.1.1 Meaning and nature of social development
4.1.2 Social development in different stages

4.1.3 Factors that influence social development of children : Home, School, Peer and
Community

4.2 Emotional development

4.2.1 Meaning of emotional development

4.2.2 Functions of Emotion

4.2.3 Emotional development in different stages

4.2.4 Factors that influence emotional development of children

4.3 Language Development
4.3.1 Language development in different stages
4.3.2 Factors influencing in language development

Unit 5: Developmental Hazards and Developmental Delays 10

5.1 Developmental hazards during childhood: Meaning of developmental hazard.

5.1.1 Developmental hazards in different stages: Prenatal period, Infancy, Early Childhood
and Late Childhood.

5.2  Developmental delay: Meaning and concept.

5.2.1 Causes of developmental delays.

5.2.2 Symptoms of developmental delays.

5.2.3 Types of developmental delays.

Unit 6: Child Protection and Child Rights 10

6.1 Child protection and Child Rights : Meaning and Concept.

6.2 Types of Child abuse: child marriage, child labour, child trafficking, corporal
punishment, sexual abuse, emotional abuse, Physical abuse, substance abuse, stress/
suicide. (with special reference to Assam)

6.3  Acts and Schemes related to protection of child rights

6.3.1 Child Rights Acts-

o The Juvenile Justice (Care and Protection) Act (2000, amended in 2015)

o The prohibition of Child Marriage Act (2006)

o The protection of children from Sexual Offences Act (2012)

o The Child Labour (Prohibition and Regulation) ACT (1986, amended in 2016)

6.3.2 Schemes related to protection of Child Rights

. Integrated Child Protection Scheme (ICPS)

. Beti Bachao Beti Padhao (BBBP)

o Integrated Child Development Services (ICDS)
o Mission Vatsalya



PRACTICUM
Any one of the following - (To consider all the four tasks in distributing amongst the student-teachers)

TASK 1:-Student-teachers will collect about ten news paper articles that involve issues of parenting
and childhood. S/he will analyze those and hold discussions.

TASK 2:-Student-teachers will watch a movie for instance ‘Salaam Bombay’ or ‘Tare Zameen Par’ or
any other relevant movie to be identified collectively by them, and reflect on portrayal of children in
the same. Discussion to be held around depiction of children from varying backgrounds, construct of
childhood.

TASK 3:-Student-teachers will conduct interview with four to five parents from different socio-
cultural and economic background with regard to the child rearing practices and parenting styles.
They will present their reports in class.

TASK 4:-Student-teachers will take data from an elementary school with regard to the growth of
children in respect of height and weight, and will analyze the data and present their report.

Internal Assessment: 20+10=30
¢ Unit test 10 Marks
++ Participation in group discussion : 5 Marks
«» Written Report on practicum . 5 Marks
¢ SIP activity 10 marks

Instruction to Faculty/Mentors

e Make advance planning by the faculty for transacting the major content areas like Childhood,
Child Protection and Child development.

e Organize classroom discussion among the student-teachers for conceptual understanding.

e Encourage the student-teachers to study news items, articles, e-books, research papers,
journals, e-journals on child development.

o Make Power-point presentation on issues and concerns related to child development and child
protection.

e Organize an awareness meet on child protection by inviting resource persons from concerned
department like SCPCR, UNICEF, ICPCS, police dept, Child-line etc.

SIP Activities

R/

+» Case study of two children from diverse contexts like socio-economic background, differently
able children, street children and children from slum areas.

The activities are meant to acquaint the student- teacher to school process.
[ Faculties will conduct these activities internally]

Suggested Readings and web links

1. Growth and Development: E.B. Hurlock

Advanced Educational Psychology: J C Agarwal

Advanced Educational Psychology: S.K. Mangal

Fundamental of Child development and Child Care: Poonam Sharma & Lata Gairola
Resource Materials for D.EL.ED. course: SCERT, ASSAM
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14.

15.
16.
17.
18.
19.
20.
21.
22.
23.

Study Materials for D.EL.ED course : KKSOU/IGNOU/NIOS
Indian Childhood; Cultural Ideas and social Reality: Kakkar. S.

Sampurna Shiksha: L.H. Das

Berk, L. (2003). Child development. New Delhi: Pearson.
Berk, L. (2007). Development through the lifespan. New Delhi: Pearson.
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Year: 1% Semester: 1 Code: S1. 2

EARLY CHILDHOOD CARE AND EDUCATION (ECCE)

Marks: 35 (ext) + 15 (int) = Credit : 2 2 — 3 Periods per week
50

About the paper

Early Childhood Care and Education (ECCE)is the foundation of human life and this stage is critical
in child’s all round development since the pace of development during this period is most rapid than
at any other stage of development. This period prepares them for formal learning and social
adjustments in later life. Right kind of stimulating environment will foster holistic development of
child, which is globally acknowledged and given much concern now. This paper is designed to cover
all the major aspects of ECCE so that teacher trainee can understand its importance and implement the
same in real situation.

Mode of Transaction

The paper can be transacted through class room discussion, group activity, seminar presentation, field
studies, workshops, close reading of text materials, reflective journals, reference books etc.

Objectives

e To understand the importance of early childhood years as foundation for lifelong learning and
development.

e To develop awareness and to reflect on the perspectives, priorities and problems of ECCE.

e To develop sensitivity regarding stage wise differences in developmental needs and
characteristics of children in early, middle and late childhood years and its implications for
elementary stage of education.

e To understand principles of developmentally appropriate ECCE curriculum and Implement
the same pedagogical approach for transacting different curricular areas of school education.

e To understand the importance of home, school and community linkage in ECCE.

e To understand the role of parents, teachers, community and other stake holders and make a
network to generate awareness and seek their involvement in ECCE programmes.

Unit-wise Content

Unit 1: Definition, Nature and significance of Early Childhood Care and Education (ECCE)8

1.1 Meaning and concept of ECCE

1.2 Significance of ECCE

1.3 Domains of development in ECCE.

1.4 Factors influencing children’s holistic development-

e Home
o Community
e School

1.6Agencies involved in ECCE.

Unit 2: Pedagogical Approaches to ECCE 10

2.1 Play and activity based learning : Free Play, Guided Play, Structured Play
2.1.1: Toy based learning




2.1.2 : Inquiry based learning : learning through questioning, observations, exploration and
experiences.
2.1.3 : Learning through songs, rhymes, art and craft.

2.2 Curricular issues and concerns in ECCE (Multilingualism, Inclusion, Gender, equality,
Adverse effect of early Formal instruction, School readiness)

Unit 3: Planning and management of ECCE classroom 9
3.1 Principles of planning a balanced and contextualized programme of ECCE.
3.2 Classroom management : Inside and outside the classroom.
3.3 Planning and design of theme-based activities (based on holistic approach) for ECCE.
3.4 Parental and community involvement in ECCE.

Unit 4: Assessment in ECCE 8

4.1 Principles of Assessment and reporting.

4.2 Holistic Progress Card (HPC) Maintaining records and registers for children’s progress.
4.3 Reporting children’s progress.

4.4 Set of standards (eight key standards) to ensure quality ECCE.

PRACTICUM 10

e Preparation of theme-based activities and age appropriate learning materials on five
domains for all round development (Language, physical, cognitive, socio- emotional,
aesthetic-appreciation and creativity).

e Preparation of Programme schedule for all round development of child.

Internal Assessment 15

e Practicum : 10 marks
e Unit-test : 5 marks

Instruction to Faculty/ Mentors

Topic transaction will include the following:
1. Discussion and debate

2. Seminar/Workshop

3. Field trip

4. Case Study

5. Preparation and demonstration of learning materials.
SIP Activities

1. Teacher trainee will select various theme-based projects, for example flowers, vegetables, birds,
water, family, transport, community helpers, animals etc. They will prepare activities on any one
theme covering all domains. The essence of this approach is “integrated learning” and “learning
by doing”. For example under the theme flower some of the activities that could be planned by a
teacher for learning based on concrete experiences.

For example —

e Exploring the flower on the basis of their sizes, colour, smell etc.
e Singing rhymes/songs on flower

e Listening to and narrating stories about flowers

e Organising a visit to a flower garden

7



e Activities for concept formation, classification, seriation, matching, colouring,
painting etc.

2. Preparation/Development of age appropriate learning materials by the student-teachers and use
the same in internship period.
Through this theme based project children will gather concrete experiences about their
environment. It is important for the teacher to keep in mind that the activities planned should have
the potential to provide children to nurture their curiosity, creativity and the joy of learning to
sustain their interest.

The activities are meant to acquaint the student- teacher to school process.
[ Faculties will conduct these activities internally]

Suggested Readings and web links:

a)

b)

c)
d)

The National ECCE Curriculum Framework (NECCECF) developed by the Ministry of
Women and Child Welfare.

National ECCE policy 2013.

Early Childhood Care and Education-A Way forward NCERT.

Exemplar Guidelines for Implementation of Early Childhood Care and Education (ECCE)
Curricular NCERT.

Early Childhood Education Programme NCERT.

Learning without Barden- Prof. Yash Pal
http://www.childrensrights.ie/childrens-rights-ireland/un-convention-rights-child

National Curriculum Framework for Foundational Stage 2022
National Education Policy 2020
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Year: 1% Semester: 1 Code: S1. 3

UNDERSTANDING LANGUAGE AND EARLY LANGUAGE DEVELOPMENT

Marks: 35 (ext) + 15 (int) = Credit : 2 2 — 3 Periods per week
50

About the Paper

Language is not only the means of communication, it is also a medium through which most of
the knowledge is acquired. Language is not confined to the language classroom. It pervades all
aspects, subjects and activities of a school and society at large. The key issues need a systematic
study. The primary objective of the paper is to make teachers aware of the dynamics language
operationalizes as it exists in the classroom, in children’s homes and the larger society and Nation. To
draw connections with theory while planning for instruction is another significant aim of this paper.

Reading and comprehending expository texts or texts of content area involve entirely
different strategies and processes as compared to narrative texts.

Mode of Transaction

Discussion, pair and group activities, workshop, assignment, project work, questioning and
responding, case study, lecture, literary activities, etc.

Objectives
To help the student-teachers to understand the
e Nature of language
¢ Interplay of language and society
e  Process of language acquisition in the early years
e  Language diversity and multilingualism
e Handling aspects of grammar not in isolation but by creatively integrating it with text.
e Foundational literacy and Numeracy as emphasized by NEP-2020.

Unit-wise Content

Unit 1: Language and Communication in society 10

1.1 Nature of language, Nature of Knowledge

1.2 Need of language for acquiring other knowledge

1.3 Language is dynamic, creative, arbitrary and perpetual

1.4 Language as Integral part of culture and a mark of cultural identity and heritage
1.5 Self expression tool

Unit 2: Language Acquisition and Learning 10

2.1 Language and the child

2.2 Home language, school language and transition from home language to  school
language

2.3 Acquisition of language skills, Foundational Literacy and Numeracy

2.4 Structure of language, phonics and phonology

2.5 Morphology of language, Phonics and phonology

9




Unit 3: Language Diversity and Multilingualism 9

3.1
3.2
3.3
3.4
3.5

Constitutional provisions about language

Multilingualism and Multilingual Classroom

Language Diversity in the context of Assam

Use of Multilingualism as a resource and role of the teacher
Three language formula (R-1, R-2, R-3 and its importance)

Unit 4: Language across the curriculum 6

4.1
4.2
4.3

Place of language in the curriculum
Language learning and learning through language
Functions of language inside and outside the classroom and school

4.4 Basic Interpersonal Communication Skills (BICS), Cognitive and Academic Language
Proficiency (CALP)
Practicum/Activities: (Number 1 is compulsory and any one from the rest) 5x2=10
1. Literary activities like debate, extempore speech, story telling, role play, etc.
2. Development of charts related to language learning
3. Project work on multilingualism, home language and other languages in the
neighborhood.
4. Collection of folk tales, stories, folk songs, etc. and sharing in the class.
5. Writing essays and articles on language related issues
6. A case study on multilingual classroom
7. Critical analysis of texts — newspaper, children literature, journal, textbooks, etc.
Internal Assessment: 15

e Practicum: 10 marks
e Unittest :5marks

Suggested Readings and web links:

i)

vii)
viii)
iX)

X)

Adhunik Bhasa Bignan Parichaya — Dr. Phanindra Narayan Dutta Baruah
Proyog Bhasa Bignanar Ruprekha - Dr. Phanindra Narayan Dutta Baruah
Bhasar Twattva Katha- Edited by Dr. Nahendra Padun

Upa Bhasa Bijnanar Bhumika — Dr. Ramesh Pathak

Nika Asamiya Bhasa — Dr. Maheswar Neog

Study materials for D.EI.Ed course KKHSOU/IGNOU/ NIOS.

OER “Multilingualism in classroom” of TESS-India (EE-12)
www.adam-mila.com

www.mentalhelp.net

National Curriculum for school education 2023

=== XXX-==
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Year: 1% Semester: 1 Code: S1. 4

TOWARDS SELF-UNDERSTANDING

Marks: 50 (internal) Credit : 2 2 Consecutive periods per week

About the Paper

The main aim of the course is to facilitate the development of individuals who can take
responsibilities for their own learning and give a conscious direction to their lives. Through this
course the student teachers will also develop a capacity for socio-cultural sensitivity, effective
communication skills and ways to create the harmony within one’s own self and society. The self
writings, workshops, seminars and discussions are also aimed at to equip the trainees with “positive
attitude” and “self development.”

The course is designed in the form of self writings, workshops, seminars, group works, project works,
school internships and interaction to assimilate and internalize the present situations adequately. The
writings include creative writings, participation in workshop and seminars, which would include
interactive sessions, group discussion, role play, presentation etc. Hence, the nature of this course is
practical based in the form of writing, workshop and seminar to be exclusively monitored and
evaluated at respective TElIs.

Mode of transaction

Considering the nature of the course, the workshops and seminars will be conducted with
contextualized material and formats. This course will be transacted through workshops, seminars and
various types of writing tasks, monthly journal writings, group discussion, sharing and interaction
with experts/faculties/mentors using audio-visual devices.

School Internship, visit to meditation Centre, spiritual development Centre in the nearby locality
may provide an additional opportunity for understanding the self.

Objectives
e To help the student-teachers to develop communication skills and ways to establish peace
and harmony within oneself and with society

e To facilitate personal growth and social skills amongst student-teachers.

e To enhance self-awareness, self-acceptance, self-confidence and self-motivation for their
personal development as well as professional growth.

e To help the student teachers inculcate values to enhance their personalities.
e To motivate student-teachers towards quality teaching-learning processes.

e To develop capacity of student-teachers in application of professional attitude and
deliberation skill

Unit-wise Content

Unit 1:Writing tasks (Any five of the followings) 5x3 =15

e Monthly creative writing on classroom experience, observation of life situation, ideas and
issues that develop their capacity for reflection.
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Script writing on Personal and Social values (honesty, courage, co-operation, respect etc.)
those may be performed as Role-plays.

Writing article on - Self understanding as the ability to understand one’s own thoughts
and actions.

Writing article on — Peace and stress management for harmonious development of self.

Case study based on personal and professional growth, as an example of understanding
self.
Writing article on — Appreciation from others for enhancing self-understanding.

A significant experience/event (good/ bad) of life and its outcome, write an introspective
report.

“Understanding one self is power” — explain with real life examples.

Life history of spiritual leaders /educational reformers with special reference to Assam as
real life examples of understanding self.

Writing on — Qualities of a teacher to lead to school and leadership style, with examples.

NB: The Mentor/team of Faculties will distribute the tasks among the student-teachers keeping in
mind all the above ten writing tasks. They will also give outline / theoretical knowledge to the
student-teachers on all the writing tasks before assigning. Marks will be awarded on the basis of
the decision taken by the team of Faculties.

Unit 2: Workshop (First one is compulsory and select any 2 from the rest) 5x3 =15

Understanding Self, SWOT Analysis (personal, institutional, organizational or any other
activities with reference to the functioning of the school)

Life skill Education and its importance. Mode of transaction of Life Skill Education .
Communication barriers that hinders effective communication.
Professional ethics and accountability of teachers.

Meaning of Self and factors that impact self development , activity Johari window for self
development

Practicing Mindfulness and Meditation as a way of maintaining harmonious relation with
self and others.

NB: The Mentor / team of Faculties will give detail instructions on the above topics and select
topics for conducting the workshop. Workshop will be followed by meaningful discussion
and interaction with an intension to elicit better experiential learning among the student
teachers. Marks may be offered on the basis of reports prepared by the student-teacher
reflecting their critical thinking.

Unit 3: Seminar (Any two) 5x2 =10

Nurturing the humane qualities by teachers to enhance school environment

Managing emotion to foster co-operation and positive interactions in school

Inculcating soft skills as a medium for instilling social grace/etiquette in children
Negotiating between self criticism and self validation as a way of developing self-esteem

NB: Team of faculties will award marks on the basis of presentation of Seminar Paper,
participation and interaction of the student teachers in the whole process.
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Instruction to Faculty/Mentors

Highlighting Points for conducting seminar/workshop

Objective formulation.

Display of film, CD etc. or reading of a text.
Small group discussion on selected themes.
Debate, discussion, extempore speech etc.

[Conceptual understanding on Life Skill Education should be initiated prior going to the respective
schools for SIP. The student teachers will practice activity related to life skill education involving
children in schools. They will submit reports after completion of life skill programmes in schools.
Faculties will award marks on the basis of performance of the student in the whole process]

Suggested Readings and web-links

The Secret by Rhonda Byrne Published by ATTria Books beyonds Words Publishing,
2006, Australia.

You can win by Shiva khera

The auto-biography of an Yogi — Paramhangsha Yogananda-Philosophical Library
Education and youth by Vivekananda.

‘The Tipping point by Malchlam Gladwel

‘Stay hungry- stay Foolish’ by Roshmi Bansal

‘Ego is the enemy’ by Ryan Holiday

Recommended reference materials by NCTE.

Value Orientation Education in School by Rajinder M Karla

Peace and Value Education by Dr. Kiruba Charles , V. Arul Selvi
www.mindfithypnosis.com

www.study.com

www.actionresearch.net

www.simplypsychology.org

https://manodarpan.education.gov.in/assets/img/pdf/21st Century Skill Handbook.pdf

Assam Life —skills Education Framework

-=-XXX---
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Year: 1% Semester: 1 Code: S1.5

PROFICIENCY IN ENGLISH -I

Marks: 35 (ext) + 15 (int) = Credit: 2 2 — 3 periods per week
50

About the Paper

The purpose of this course is to enable the student-teachers to improve their proficiency in English. A
teacher’s confidence in the classroom is often undermined by a poor command of the English
language. Research has shown that improving teacher efficacy, or her own belief in her effectiveness,
has a tremendous impact on th